
 

Solihull Education and Children's Services Directorate

Meeting the Needs of Pupils with

English

as an Additional Language

Ndebele Korean   Mirpuri      Teluga
Danish  Farsi          Potwari      German

Lithuanian Hakka Norwegian
Icelandic Sourashtra

Finnish Pashto Swedish
Estonian Turkish

Bulgarian   Greek Mandarin
Hindi Bengali Italian

Vietnamese  Tamil Russian
Serbian             Shona                       Bosnian

Hindi Afrikaans
Thai Japanese   Ukrainian   Arabic      

           Dutch Cantonese
Flemish   Panjabi Spanish

Portuguese Tagalog
Ilocano Amharic

    Uzbek Gujarati Kirghiz
Kirundi French Malay Urdu



 

Solihull Education and Children's Services Directorate

Meeting the needs of pupils with English as an additional language

CONTENTS Page
Introduction and Contact the EAL Service
Support for learners with English as an additional language

1

Pupils with EAL 2
Linguistic diversity in Solihull 3
Making assumptions 4
Initial school meeting with parents of newly arrived pupils with EAL 5
Good practice guide for interpreters 6
Key principles for effective EAL support 7
Initial assessment and placement of pupil with EAL 8
Induction 9
Checklist for new pupils with EAL 10
Assessment practice 11
Special arrangements 11
English as an Additional Language and Special Educational Needs (SEN) 12
IEPs 12
P Scales 12
Supporting Refugee and Asylum Seeker Pupils 13
Helping children with EAL in the Foundation Stage 14
Strategies in the Foundation Stage 15
Classroom strategies for pupils with EAL 17
Specific strategies for Literacy
By kind permission of Milton Keynes EMASS

19

Specific strategies for Mathematics
By kind permission of Milton Keynes EMASS

25

More advanced learners of EAL 33
Effective learning and teaching in EAL
By kind permission of Milton Keynes EMASS

34

EAL Service Advice and Support
The Service 35
EAL Assessment System 37
NASSEA EAL Assessment links with National Curriculum 38
Assessment checklist 39
NASSEA EAL Pupil Assessment – tracking sheet 45
Application form for support 47
Application form for first/home language assessment 49
Appendix 1 Guidance on the completion of Form A 51
Appendix 2 Procedure for EAL Support 53
Appendix 3 Useful websites 55
References 59
Acknowledgements 60



 

SOLIHULL EDUCATION AND CHILDREN'S SERVICES DIRECTORATE  1

Introduction

These guidelines (also available on Solgrid) give information and suggestions
about teaching pupils who have English as an Additional Language, their
induction into school and ways in which the English as an Additional Language
Service can offer advice and support.

They are divided into two main sections:

1. SUPPORT FOR LEARNERS WITH ENGLISH AS AN ADDITIONAL
LANGUAGE

which includes guidance on ways schools and all staff involved can help learners with
EAL.  In addition, it provides information about the acquisition of EAL, appropriate
assessment procedures and entitlements.

2. EAL SERVICE ADVICE AND SUPPORT
which details ways the EAL Service can support New Arrivals and Schools by
offering some short-term direct teaching and advice or training for Staff, as well as
including forms and resource appendices.

Within each section, guidance has been formatted so that each separate part can be
removed for photocopying.

CONTACT THE EAL SERVICE

EAL Service
Craig Croft Centre

8 Craig Croft
Chelmsley Wood

Birmingham
B37 7TR

Tel: 0121 788 4205
Fax: 0121 788 4224

Email: jlambert@solihull.gov.uk
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SUPPORT FOR LEARNERS WITH ENGLISH AS AN ADDITIONAL LANGUAGE

Pupils with EAL

Learners of English as an Additional Language may also be termed bilingual.

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Pupils with EAL include:
 

• Beginner bilingual pupils, who are newly arrived and may never have
used English.

• Children from families seeking asylum, who may have had limited or
interrupted education, but who may also have potential to achieve highly.

• New arrivals at Key Stage 3 and 4, who have received full, formal
education in home country, who may have learned English as a Foreign
Language and already have high levels of subject knowledge and
achievement.

• UASC – Unaccompanied Asylum Seeking Children, who have arrived
alone, often having experienced or witnessed violence and loss of family
members.

• Children born in the UK, but who have had little exposure to English
before starting school.  These children are learning new concepts at the
same time as learning English.  Young bilingual children should be
encouraged to use their first language (L1) at home to ensure age
appropriate concept development.

• More advanced learners of EAL - bilingual pupils, who are orally fluent,
but whose oral fluency masks the need for continued support to develop
academic language proficiency.

‘‘Bilingual’ is taken to mean all pupils who use or have access to more than
one language at home or at school – pupils who are living and learning in
more than one language.  It does not necessarily imply full fluency in all
languages.’
DfES April 2005 Ref: 1469-2005DOC-EN

‘The ability to speak two or more languages is not only a valuable skill in
itself, both for individuals and society, but also contributes valuably to
mental agility and cognitive understanding; to thinking, reasoning and
problem solving skills; to capacities to be objective and tolerant of ambiguity
and uncertainty; and to greater interpersonal and intercultural sensitivity,
and greater competence and confidence in social situations.  Processes of
teaching and learning English as an additional language are to do with
becoming bilingual, not with substituting one language for another.’
‘Aiming High: Understanding the Educational Needs of Minority Ethnic Pupils in
Mainly White Schools’ Ref: DfES/0416/2004
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Linguistic diversity in Solihull

Pupils with EAL in Solihull have diverse linguistic and cultural backgrounds.

New arrivals are orally fluent in at least one language and some are multilingual
on arrival.  Older children generally have well-developed literacy skills in their
language of education.

UK born bilinguals may have some familiarity with English.  Extensive exposure
begins when they enter the education system.

Many learners with EAL in Solihull are isolated bilingual learners.  That is, a
learner may be the only child in school from a particular language background.

First languages in Solihull have included:

Afrikaans, Amharic, Arabic, Bengali, Bosnian, Bulgarian,

Cantonese, Danish, Dutch,

Estonian, Farsi, Finnish, Flemish, French,

German, Greek, Gujarati, Hakka, Hindi,

Icelandic, Ilocano, Italian, Japanese,

Kirghiz, Kirundi, Korean, Lithuanian,

Malay, Mandarin, Mirpuri, Ndebele, Norwegian,

Panjabi, Pashto, Polish, Portuguese, Potwari,

Russian, Serbian, Shona, Sourashtra, Spanish, Swedish,

Tagalog, Tamil, Teluga, Thai, Turkish

Ukrainian, Urdu, Uzbek    Vietnamese

Code switching – bilingual learners use and manipulate language in a variety of
contexts and become adept at switching codes to suit each situation.

Example: a child from Burundi may use Kirundi at home, Swahili in the wider
community, Arabic for Mosque, French as former language of education and
English in school here.

‘First language’ is the language to which a child was initially exposed during
early development.
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Making assumptions

We all make assumptions.

Nodding the head means, ‘Yes’; shrugging the shoulders says, ‘I don’t know’. We
take these understandings for granted without thinking about them.  Experience
has taught us that we are ‘right’.

Working with people from a variety of cultural backgrounds should force us
to examine our own attitudes, behaviours, and assumptions. We see things
from a British perspective, based on our upbringing, our education and our
experiences.

People who grew up with a different perspective, upbringing, education and
experience may or may not have the same cultural norms. A downward nod of the
head may mean, ‘No’; a lively personality may be viewed as arrogant; wearing
footwear in the house may be seen as rude or unclean; direct eye contact can
cause offence.

If the rules are different, this can cause misunderstanding on both sides.

Family roles and responsibilities may be different. Children may be expected to be
quiet and obedient or they may need to help in the family business or do many
hours of study after school each day.  There may be a variety of expectations
about bedtimes and mealtimes.  Educational expectations may differ, as may the
boundaries of behaviour between adults and children, appropriate codes of dress,
and the rules of social interaction.

It is vital to consider how we think when working with families from varied cultural
backgrounds.  We should realise that there are many different ways of doing
things; we may misunderstand what we see.  Conversely we may not be aware
that the way we behave may be sending messages, which were not intended.

It is also crucial to understand that new pupils arrive from a range of education
systems, with different curricula, disciplinary systems and classroom
management.
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 Initial school meeting with parents of newly arrived pupils with EAL

It may be necessary to arrange for an interpreter, depending on English
language skills of parents.

A friend or colleague of the family may interpret, bearing in mind confidentiality.

Or contact Brasshouse Translation, Interpreting and Accessible Information
Service.  Tel: 0121 303 1619

Consider having translated information about school / UK education system in
home language

A Welcome Booklet CD Rom to print out information in various languages about
an individual school is available from Mantra www.mantralingua.com
Tel: 020 8445 5123

Standard letters in a variety of languages are available on
www.dgteaz.org.uk/resources/letters.htm

DfES provide information in other languages
www.parentscentre.gov.uk/otherlanguages/

Parents should be reassured that information they tell the school will be treated as
confidential.

Information gathering and pupil profiling are vital in order to make appropriate
provision for learners with EAL.  Schools should collect factual information:
ethnicity, country of birth, date of UK arrival, educational background, any breaks
in education, schools attended, languages spoken and literacy levels in those
languages, subjects studied, progress, attendance, siblings, health, interests, after
school or weekend learning, refugee/asylum seeker status if applicable.

They should also collect information about other factors which may affect the
child: separation from relatives, war in home country, accommodation/financial
difficulties, religious and cultural identity, familiar teaching and learning styles and
environment, being new to a white or multicultural environment.

Ensure parents know how to get information about their child’s progress and who
to contact if they are concerned.

Ensure also that parents know about any travel, lunch, uniform arrangements and
requirements.
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Good Practice Guide for Interpreters

The Refugee Council has developed the following good practice guide for the use
of interpreters.

 Use interpreters, even if the client speaks some English:
misunderstandings are common.

 
 Do not rely on family members or children to act as interpreters.  It may not

be appropriate to discuss certain subjects in front of relatives.
 
 Provide staff training on how to work with interpreters.

 
 Check that the interpreter and the client speak the same language or

dialect.
 
 Allow time for a pre-interview discussion with the interpreter to explain the

content of the interview and how you will work together.
 
 Ask the interpreter to explain about the policy of confidentiality.

 
 Actively listen to both the interpreter and the client.

 
 Use straightforward language.

 
 Check that the client is happy with the interpreter provided (e.g. someone

of the same gender might be necessary).
 
 Allow extra time for the appointment/interview.  It will take longer than

others without an interpreter.
 
 At the end, make sure the client has understood everything and ask

whether he/she would like to ask any questions.
 
 Have a post interview discussion with the interpreter.

Source:  Refugee Council Information Service

Further Information

Information concerning translation services is available on the Intranet site or
contact Brasshouse (see above).

See also website list – Appendix 3
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Key principles for effective EAL support

Whole school commitment
• EAL learners are not the EAL teacher’s responsibility in isolation.
• Pupils can have high aspirations.  Schools need to match these with

high expectations
• Collaborative planning between school staff and EAL support
• Language is linked to identity.  It is essential that schools show

respect for pupils’ home and community languages.

Inclusion (helped by)
• Parent/school partnership
• Peer mentors (first language if possible)
• School environment, reflecting diversity of cultures and languages
• Use of ‘Classroom strategies for pupils with EAL’
• Careful planning and effective target setting
• Pre-visiting text and subject matter
• Good visual resources
• Monitoring progress
Language support is best provided within the mainstream classroom
wherever possible, as time out of subject lessons for additional
language tuition may cause the learner to fall behind in the
curriculum.

Appropriate grouping
• Identify child’s academic strengths as early as possible – research

shows that an age-appropriate curriculum and high cognitive
challenge are critical to progress for learners of EAL

• Take account of prior knowledge, which may be considerable.
• Place EAL learners according to their cognitive ability, to provide

them with good role models of language, behaviour and learning.

Use of first language
• Maintenance of a child’s first language is beneficial to acquisition

of an additional language.
• Bilingualism should be regarded as an advantage.
This is achieved by:

• recognition by everyone within school of the existence and equal
importance of other languages

• parental involvement
• use of interpreter/translator
• use of dual language resources and resources in child’s first

language e.g. Internet, videos, books
• bilingual dictionaries
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 Initial assessment and placement of pupil with EAL

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Care should be taken when interpreting assessment data, particularly the
results of literacy based tests standardised against a monolingual
population.
 
 Test scores will not accurately reflect the potential of a pupil who is in the
early stages of learning English and should not therefore be used as the
main criterion for placing the pupil in a teaching group.
 
 Whole year screening processes such as CATs and reading tests are generally
inappropriate for new arrivals with EAL.
 
 Children learning EAL will learn more quickly alongside fluent users of English.
 
 Gaps in learning should be recognised and should not be a reason for
placement with peers who have identified learning difficulties.
 
 It is vital to plan appropriately challenging work for those whose ability and
understanding are in advance of their English language skills.
 
 Pupil self-evaluation is a useful source of evidence.  Bear in mind that pupils
may have been accustomed to different teaching and learning styles and this
will impact upon study strategies.
 
 Older pupils are often highly literate in first language and can be encouraged to
take GCSE in their community language.

Aiming High: Guidance on the assessment of pupils learning English as an
Additional Language

DfES 1469-2005 DOC-EN

‘It is not recommended that schools administer formal tests to pupils new
to English immediately upon arrival in schools.  It is usually better to
allow a short settling in period and to use other sources of evidence for
the initial assessment.’

‘Generally, bilingual pupils should be placed in chronologically
appropriate year groups.  Initial placement in low ability sets is not helpful
because pupils new to English will benefit more from access to strong
models of English language and confident learners.’

‘Pupils should be grouped according to their cognitive ability in the
subject.  For pupils new to English, non-verbal reasoning tests may be
helpful to support assessment of potential ---’
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Induction

 
This could include a prospectus, local map / map of journey from home to school
(www.streetmap.co.uk), teachers’ names, colour-coded timetable, term dates,
school clubs available.

A Welcome Booklet CD Rom to print out information in various languages about
your school is available from Mantra www.mantralingua.com
Tel: 020 8445 5123.

• It provides greater opportunity for communication.
• It supports the value of home culture.
• It is the most effective way of building on existing knowledge.
• A well-developed first language greatly increases a pupil's ability to

succeed in and acquire a second language.

Ensure confidentiality is respected.
Provide copies of information about useful teaching strategies for new arrivals.
Information about country of origin/education systems is also useful.  For
example, different countries have different starting ages for statutory education.

Familiar images and dual language labels will help to provide a welcoming
environment.

It is ideal if the buddy speaks the same language.
Subject teachers may like to choose a subject buddy.

Use of a bilingual dictionary is an entitlement in some National Curriculum tests
and GCSE.  See current Assessment and reporting arrangements (NC tests) and
Access Arrangements and Special Consideration (GCSE).

Give information about newly arrived pupils to teaching and support staff

Talk to the relevant class about the new arrival – learn a few words in the
new language

Give pupil helpful and age-appropriate induction information

Identify a buddy, who needs to be briefed

Provide a good, age-appropriate bilingual dictionary

Give the family a tour round the school

Remember to advise parents that continuing to use home language is vital
to language development
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Checklist for new pupils with EAL

Do you and your class know how to pronounce the new pupil’s name?

Can you say a few words in pupil’s first/home language?

Is there an appropriate bilingual/picture dictionary?

Are you displaying dual language labels in class/school?

Have parents/carers been asked to help with the translation of words?

Is there a world map or map of country of origin available?

Has the pupil received a school induction pack?

Have you chosen a buddy (or 2) to assist the new pupil?

Has the pupil had a tour of the school?

Does the pupil have a school bag, sports kit, know lunch arrangements?

Does the pupil have a timetable and know which equipment is needed for each
lesson?

Have you asked staff and pupils if anyone has the same language and can help?

Are newsletters, trip and parents’ evening information translated or explained to
parents?

Is there a daily way to communicate with family – e.g. home school message
book?
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Assessment practice
(See also Page 6, Initial assessment)

Summative assessment (assessment of learning) can be used to identify
language needs and allocate support, review progress and attainment, monitor
impact of interventions and identify particular strengths and areas for
development.

NASSEA and ‘A Language in Common’ are examples of measures, which may be
used for summative purposes.

Formative assessment (assessment for learning) shows where pupils have
reached in their learning and helps with planning next steps and how to meet
individual pupil needs.  The inclusion of self-assessment helps to develop
independent learners.  For pupils learning EAL, assessment for learning may
include: initial assessment and profile, work and language sampling, day to day
assessment, peer and self-evaluation, involvement of parents, use of first
language and assessment of proficiency in first language for specific purposes
(e.g. SEN).

Teachers of bilingual pupils should take into account their pupils’ language
development needs as well as their learning needs, when judging
achievements.

Special arrangements

It is possible to make special arrangements to facilitate access to the National
Curriculum tests, where the learning of EAL is likely to be a barrier to pupils
showing their full ability.  Schools should refer to the current QCA Assessment
and reporting arrangements.

Pupils who arrive in school new to English from overseas during the current or
previous academic year may be removed from performance tables in some or all
of the tests (current 2006).  An application form is obtainable from the Test
Administrator.

For GCSE, pupils with EAL are entitled to use a bilingual dictionary for most
subjects, but not for English, MFL or General Studies.  They may also be entitled
to 25% extra time if using a dictionary and if they have been in the UK for less
than two years at the time of the examination (current 2006).

At Key Stages 1 and 2 for pupils working at level 2 or below of the
national curriculum, teacher assessment is the only means of statutory
assessment.  At key stage 3, pupils working below national curriculum
level 4 in English should do the reading and writing tasks rather than the
main tier papers.
Ref: 1469-2005DOC-EN
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English as an Additional Language and Special Educational Needs (SEN)
 
 The SEN Code of Practice 2001 says:
 
 
 
 
 
 
 
 
 
 
 
 
 Lack of competence in English must not be equated with learning difficulties as
understood in the SEN Code of Practice 2001.  Therefore a pupil does not have to
be at any stage of the Code of Practice in order to be referred for EAL support.
 
 The EAL Service uses ‘Distinguishing the Difference: SEN or EAL’ BASS, to help
ascertain the nature of any specific need.  It is important to investigate possible
sensory problems as well as any social, emotional or behavioural needs as well
as apparent lack of progress in language development.
 
 If there is a consensus of opinion between professionals and the child's parents or
carers that progress is slower than might have been expected, an assessment in
home language may be undertaken. Such an assessment can be implemented
through discussion with the EAL Support Service.
 
 IEPs
 
 It is sometimes suggested that all children learning EAL should have IEPs.
That is a misunderstanding of the purpose of IEPs. Children learning EAL
have particular language learning needs. That is not the same as SEN, and
they should not be grouped with children with SEN. (Source: NALDIC)
 
 P Scales
 
 Aiming High: Guidance on the assessment of pupils learning English as an
additional language 2005 (Page 11) says:
 
 
 
 
 
 
 
 

 ‘Children must not be regarded as having a difficulty solely because the
language or the form of language of their home is different from the
language in which they will be taught.’ (Code of Practice 2001 1.3)
 
 ‘The identification and assessment of the special educational needs of
children whose first language is not English requires particular care.  It is
necessary to consider the child within the context of their home, culture
and community.’ (Code of Practice 2001 5.15)

 ‘P scales should not be applied to recently arrived pupils and/or those new
to English unless it has been established that a special educational need
(as set out in paragraphs 6.14-6.16 of the SEN Code of Practice) is likely to
be the sole reason for performance below the expected level.  This
assessment should, where appropriate, be carried out in the pupil’s first
language.  Pupils learning EAL and working towards Level 1 should
continue to be recorded as W for information submitted to the DfES.’
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Supporting Refugee and Asylum Seeker Pupils

* Such pupils are potentially among the highest achievers in schools *

Remember that school is viewed as a place of safety and can provide much-
needed stability and structure for family routine.

Careful and sensitive strategies are important because difficulties resulting
from abusive experiences in home country can be compounded by experiences
here.

School strategies

• Address racism and discrimination directly
• Formulate a policy for settling asylum seeker/refugee pupils – have a

designated person within school with overall responsibility for refugee issues
• Pursue relevant medical records and arrange checks if necessary
• Ensure there is pastoral support
• Liaise with agencies – social worker, health, parent groups as appropriate
• Use an interpreter if necessary
• Consider whole – staff training to enable sensitive and appropriate

responses to child and family
• Be aware of background information if necessary
• Recognise issues of confidentiality – because of experiences family may be

unwilling to divulge some information, or may not want it generally known
• Consider speaking in general terms, rather than specifically, about a child’s

trauma to preserve confidentiality
• Understand the significance for these children of the experiences of violence,

loss and exile
• Foster positive attitude to cultural diversity and encourage a multicultural

approach
• Ensure correct heritage language is known, including dialect
• Spell and pronounce child’s name correctly and consistently
• Deal with inappropriate expectations of parents/children/staff
• Value bilingual ability
• Recognise and build on prior learning – collect as much information as

possible about former education and life experiences
• Build home – school links
• Provide bilingual resources, especially dictionaries
• Learn, use, display words from home language – hello, goodbye, please,

thank you
• Recognise the importance of a place for child’s personal belongings

More detailed guidance can be found in MASSEA Guidelines for working with
Refugee and Asylum Seeker pupils, which is available from the EAL Service.
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 Helping children with EAL in the Foundation Stage
 
Children with EAL may ‘switch off’ frequently.  Some go through a silent period,
which may last some months.  Listening to and trying to function in a language
you cannot understand is very tiring and pupils who are listening intently are
learning language, even if they are not speaking.  EAL learners may have
additional cultural and social concerns.  Behaviour is culturally learned and they
may experience frustration while it takes time to tune in to new patterns of
behaviour.

Parents may need reassurance that using and developing home language will
support learning English.  Often parents feel pressured to speak English at home
and this can be detrimental to overall language development.  Any attempt to
communicate should be valued, whatever the language.  Such pupils often have
well-developed skills in home language.  In many parts of the world it is the norm
for children to grow up speaking two or more languages and children can build on
prior knowledge.

New arrivals should be placed in the appropriate year group.  Tasks and activities
should be age appropriate, helping to foster positive relationships.  Grouping
should be with good peer role models of language and learning, allowing copying
to ensure language is learned from peers.

Such children should not be withdrawn from class to learn English.  Language is
best learned in context and pupils will be missing important curriculum content. It
is better to talk with children while they are engaged in activities, rather than
asking continual questions.  This will enable new vocabulary, phrases to be
learned in context and will help pupils to feel accepted and engaged.

• Learners with EAL already have language skills, which are transferable to
second and subsequent languages - any language difficulties can be
increased and sometimes caused by advising parents to speak
English when it is not the language generally spoken at home

• Some children with EAL, as any children, may have a language delay, but
this should not be assumed

• Language diversity must be respected – speaking a different language
should never be called ‘jabbering’ or ‘gibberish’

• English should not replace home language – it is an addition not a
substitution - being bilingual or multilingual is an asset

• Resources should be chosen carefully, considering cultural content and
Illustration
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Strategies in the Foundation Stage

• It is helpful to record a child’s language in context and use this to aid
planning

• Try to remove barriers to communication with a family by using
interpreters* and translated information, if possible

 
• Encourage parents to visit, but be aware that this might be quite daunting.

 
• Allow the child to use first language if appropriate.

 
• Encourage discussion of topics and reading material in first/home language

between parent and child.  This is preferable to struggling in English.
Concepts can be learned in any language.  However concepts may have
different boundaries in child’s first language.

 
• Try to use other languages, e.g. greetings, “thank you”, labels

• Be aware of positioning in whole class session to maximise ability to follow
clues.

 
• Be aware of facial expressions and tone of voice.  This may be all children

understand.
 
• Allow lots of play with good role models.

• Place child in the middle of turn-taking activities
 

• Use classroom volunteers, students, classroom assistants for individual
help, whenever possible.

 
• Use plenty of visual stimulation and helpful gestures.

 
• Some cultures do not encourage eye contact; therefore do not always

expect this.
 

• Do not expect a verbal response at first.   The pupil will need lots of
listening time before he/she will feel confident enough to speak.

 

�See Good Practice Guide for Interpreters
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Classroom strategies for pupils with EAL

EAL pupils are learning English continuously throughout the curriculum and these
strategies maximise their ability to do this in every lesson. They need to continue
when external EAL support ceases.
Group EAL learners according to their cognitive ability to provide them with
good role models of language, behaviour and learning.

Listening and understanding
• A good listening environment is essential
• Position so that the pupil can see any visual clues easily
• Ensure practical involvement in the classroom, collecting books or

distributing equipment
• Give as many clues to the context as possible, visual and oral, e.g.

key words on board, objects, pictures and maps, written questions.
• Interactive whiteboards are an excellent tool for supporting learners

with EAL
• Provide key words, key phrases, key visuals
• Speak naturally, expressively and clearly. Mime, gesture and body

language will help understanding
• Avoid jokes, clichés and idiomatic expressions.  Such use makes new

arrivals feel excluded.  If use is necessary, ensure explanation
• Check understanding, rephrase rather than repeat
• Encourage the pupil to admit when he/she has not followed what is

going on.

Speaking
• Allow for a ‘silent period’
• Encourage, but do not force a spoken response
• Plan opportunities for talk
• Allow time to reflect before expecting a response
• Be clear in questioning – new arrivals will usually find it easier to

answer closed questions
• Don’t overcorrect – mistakes are a normal part of learning a language
• Be a good ‘link person,’ i.e. link and lead discussion, summarise and

repeat main points. Repeat clearly other pupils’ answers to questions
• Allow the pupil to verbalise before written work is attempted

Use of first/home language
• Maintenance of first language is beneficial. Pupils can continue to

learn concepts effectively through first/home language
• Allow written work in home language if appropriate
• If available, encourage bilingual support in the classroom
• Encourage pupils to make links between their languages
• GCSE, AS, A levels are available in many community languages
• Ensure parents are made to feel welcome at parents evenings etc,

using an interpreter if necessary
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Reading
• Encourage use of age-appropriate bilingual dictionary/ translator,

topic glossaries, including bilingual
• Provide for active listening and reading
• Ensure reading matter is age appropriate
• Reading should be meaningful – phonic work, spellings are

meaningless if a child does not understand the vocabulary
• Liaise with home regarding pre-visiting texts and subject matter for

future lessons or to reinforce learning
• Ensure sufficient reading practice and different genres of text

Writing
• Always write clearly on board and in workbooks
• Link oral and written forms by writing new vocabulary
• Use Alternatives to written recording - tables, flow charts, mind

maps etc
• Pupils should always have tasks related to the lesson
• Ensure time for homework instructions to be copied and explained
• If possible, provide work in advance so that key vocabulary may be

checked using a bilingual dictionary or translator. This may be given as
an alternative homework if more appropriate to needs

• Make full use of ICT
• Ask the pupil what he/she thinks would be helpful and involve

him/her with target setting

Points to note
• During the ‘silent period’ pupils actively listen and tune in to the new

language
• It is extremely tiring to function all day in an unfamiliar language
• Distress and frustration may result from not understanding
• Pupils may miss extended family and friends
• Some children experience emotional trauma when they arrive
• Pupils with EAL benefit from confidence building, as English

speaking pupils often dominate discourse
• Phonic approaches appropriate for monolingual pupils may not be

helpful for developing bilinguals.  The main focus should be on
understanding meaning.  The de-contextualised nature of phonics can
create confusion.
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The Specific Strategies for Literacy and Mathematics on the
following pages are reproduced by kind permission of Milton
Keynes EMASS.

Milton Keynes EMASS Supporting Pupils with English as an Additional
Language, Milton Keynes Council 2004

http://www.mkweb.co.uk/emass/DisplayArticle.asp?ID=20266

Specific strategies for Literacy

These strategies encapsulate the principles outlined in current national
guidance within the National Primary and the Key Stage 3 strategies. They
model a progressive approach to English language acquisition.

Table 1: Specific Strategies for Literacy

Speaking and listening

Allow pupils to communicate with you in any way they can, especially when they
initiate talk and in response to open-ended questions.

Teaching Strategies Examples of activities

Teach survival English first
so that the child can
express needs e.g. drink

• Demonstrate classroom vocabulary e.g. pencil, paper, table,
chair
• Use picture cards
• Use ICT, e.g. Clicker 4

Value home language • Ask the child for equivalent words to those you are teaching.
This will boost self-esteem and help him/her to remember the
English vocabulary
• Use dual language picture dictionaries, tapes and CDs

Teach more nouns, trying to
link them into current class
learning

• Use visual and contextual clues
• Examples: parts of the body; clothes; places; people
• Picture lotto
• Picture snap
• Sorting activities, e.g. by colour, shape or size
• Matching activities
• Illustrated dominoes
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Teach some key verbs • Start with activities they will need to understand, such as sit,
stand, walk and run
• It could be practically demonstrated, with a question and
response: “Can you ……….?” “Yes I can ………….”
• Use picture cards
• Use ICT, e.g. Clicker 4

Model colloquial phrases,
giving an opportunity to
repeat them in a variety of
contexts

• This is a…..
• What’s this?
• What colour is it?
• How many …..have you got?
• Can I have a blue pencil please?

Talk using full sentences • Ask open ended questions to give pupils an opportunity to
respond at their own level
• Only insist on whole phrases some of the time, as it may be
discouraging to beginner bilinguals
• Picture sequencing: sorting unsequenced pictures and re-telling
the story

Plan for opportunities for
talk (especially important to
maintain this for more
advanced learners)

• Use first hand experience as a stimulus for talk
• Create activities for scaffolded talk
• Use collaborative group work
• Play paired games, e.g. matching and sorting

There is no need to delay reading and writing until a pupil is fluent in spoken English. If
pupils are already literate in their home language, they may be more confident reading
and writing than talking.

Reading

Teaching Strategies Examples of activities

Share picture and illustrated
reference books

• Tell the story from the pictures
• Talk about the pictures as you would with a young child
• Use taped stories and CDs in English and in dual language
versions
• Paired reading. The advanced English user can read and help
the beginner to identify words.

Initial words • Point to individual words and repeat them; the pupil’s response
often indicates if the pupil is ready to start reading
• Flash cards
• Key words lotto
• Matching activities
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• Word Snap
• Language Master
• ICT, such as Clicker 4

Phonemes and the alphabet • Lower case and phonemes (letter sounds) first
• Teach the pupil to recognise letters at random, using flash cards
and pictures, or a picture dictionary
• Ordering activities
• Only teach letter names when the child can understand the
difference between name and sound, but remember that some
bilingual children will have been taught the English alphabet by
names before they arrive in school

Reading text • The text should relate to child’s own experience
• Build on discussion before individual or shared reading
• Pre-teach key words and reading texts before group or whole
class reading
• Use visually supported enlarged texts for group or whole class
reading
• Provide repeated experience of limited amount of the same text,
with for example: text sequencing, cloze procedures and
representing information as key visuals in diagrams, charts and
tables
• Use texts with rhyme, rhythm and repetition
• Translate and summarise key words and themes into first
language, for example, by a bilingual Language assistant or peer

Comprehension especially
for the more advanced
learners

• Place emphasis on understanding, expecting a different and
targeted response by:
• Reducing the amount of text to be read
• Multiple choice responses
• Scaffolded writing frames, for example, sentence completion
• Cloze procedures, filling gaps in sentences where: the words
have been given elsewhere; a picture, diagram or first letter clue
is given or where words are supplied from memory. Use ICT e.g.
Cloze Pro
• Sentence completion
• Answering simple questions with yes/no or one-word answers.*
• True or false statements about given sentences.*
• Text underlining or highlighting, where pupils identify key words
or parts of the text that relate to a particular question
* These two suggestions would be extended to phrases for more
advanced learners
• Labelling, where pupils write the main ideas in the margin or the
teacher provides the main ideas so that the reader can place the
cards against the passage
(Underlining and labelling help pupils to focus on the text
relevant to the task, as texts are usually complex and do not deal
with one topic or theme at a time and enables them to make
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judgements about which aspects of the text are important for the
task or the overall meaning)

• Matrices, grids and tick charts completed by the pupil can be
used as the basis for writing
• The pupils represent the meaning of the text in diagrammatic
form e.g. in flow charts
• Sequencing sentences which are jumbled to form a piece of
continuous writing, either ordered logically or chronologically

Select books with positive
images of minority ethnic
pupils and which reflect the
pupils’ cultural background
and experiences

See website list for resource suppliers or contact the EAL Service
0121 788 4205 for further information.

By kind permission of Milton Keynes EMASS.

Writing

Teaching Strategies Examples of activities

Letter formation • Lower case and letter sounds (phonemes) first
• Describe the pen movement to form the letters
• Try to supervise “copy writing” until letter formation is secure

Words • Labelling pictures and diagrams
• Matching activities
• Pupils maintain a glossary of new or keywords and phrases to
revise both in school and at home. These may be kept bilingually
where pupils are literate in first language. Glossaries may be in
picture format and may be subject specific, for example, science
equipment. Learn key words bilingually in advance.
• Pre-teach keywords prior to a new unit or individual lesson
• Display key words and phrases around the classroom, in English
and bilingually
• Reinforce and test key words during starters and plenaries
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Sentence construction • Visual clues to support writing
• Matching sentences or paragraphs to a sequence or set of
pictures. Pictures may be pasted into a workbook, with written
sentences.
• Provide pupils with word cards, which they use to construct
sentences
• Writing sentences using choice tables, where there are a
number of possible responses to choose from to complete a
sentence.  This could be matching halves of different sentences.
• Re-writing sentences by changing underlined words
• Writing sentences based on a modelled answer, providing
structure and setting standards of expectation
• Cloze procedures, filling gaps in sentences
• Use ICT, e.g. Cloze Pro

Text • Use paired discussion or rehearsal of answers, preferably in first
language if possible, before commencing written work. Oral
practice encourages use of new language meaningfully, building
understanding and fluency before having to cope with the
additional demands of writing.  Some text may be dictated to a
scribe.
• Use first hand experience as a stimulus and to make learning
meaningful
• Collaborative writing, especially with same first language peers,
including planning for extending texts
• Encourage pupils to write with understanding; where appropriate
in shorter pieces of writing than their peers
• Glossaries of key words
• Writing based on a modelled answer, providing structure and
setting standards of expectation
• Scaffolded writing: using writing frames; sentence completion
• Sequencing sentences to produce a piece of text. This may be
based on a sequence of simple comprehension questions.
• Explain the key features of different genres of writing, modelling
the process
• Pupils who are literate in their first language should be
encouraged to write bilingually as a way of expressing concepts
and ideas and promoting acquisition of English. Bilingual writing
should be acknowledged by bilingual support staff, parents or
peers where possible. ICT can be used to translate writing, e.g.
World Writer
• Provision of guidelines for how to improve writing, for example,
when marking show: what was done well; how corrections can be
made and what needs to be done to move to the next level
• Homework tasks should be explained in the lesson, checking for
understanding. Differentiated support material should be
provided. Support may be given by a bilingual Language
Assistant or EMA (Ethnic Minority Achievement) teacher, either in
class or during a homework or breakfast club, or by parents or
community members.

By kind permission of Milton Keynes EMASS.
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Specific strategies for mathematics

These strategies provide guidance on the induction of early stage EAL
pupils, planning for a unit of work and for the parts of individual lessons.

Table 2: Specific Strategies for Mathematics

Induction of Early Stage EAL Pupils

The following basic teaching strategies should be carried out for newly
arrived/early stage pupils with EAL.

Teaching Strategy –
Age Appropriate

Examples of Activities

❖ Familiarise pupils with
• number names and
scripts
• systems (place value)
and notation e.g. use of
decimal point/comma or
space/comma

• Use numerical system from pupil’s culture as the starting point
• Oral games, rhymes and songs for repetition
• Number jigsaws/squares
• Matching activities (oral and/or written)

❖ Familiarise pupils with
words describing
position

• Games/activities to reinforce e.g. first, fourth, last e.g. discussion
about races (athletics, horse races)
• Games/activities to reinforce e.g. ‘inside’, ‘outside’, ‘opposite’

❖ Teach pupils to tell
the time (12 & 24 hour),
days, months, years &
seasons

• Use pictures of the school day, with written times and clock faces,
use a digital camera to record the pupil’s own class timetable
• Teach using bilingual word lists

❖ By Key Stage 3,
pupils should be familiar
with the four rules

• Ensure that pupils are familiar with addition, subtraction,
 multiplication and division

Model for Each Unit

Before starting each new unit, the following should be carried out.

Pre-Lesson Activities –
Applicable to Specific
Unit

Resources Undertaken by:

❖ Assess pupil’s prior
knowledge and skills

1. Assessment Toolkit, DfES
2. Mathematics Challenge,
DfES

• Teaching/Language Assistants
• Learning Mentors
• Class teacher

❖ Pre-teach key words 1. Mathematical Vocabulary, • Teaching/Language Assistants
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and spellings with key
visuals (downloadable)

DfES • Teaching/Language
Assistants
2. Key Stage 3 Framework,
DfES • Learning Mentors
 (Downloadable – see
References)
3. Flashcards available on
www.standards.dfes.gov.uk/
keystage3

• Learning Mentors
• Class teacher

❖ Investigate culturally
relevant resources,
examples, games and
number systems

See websites.  Contact EAL
Service for further
information.

• Teaching/Language Assistants
• Learning Mentors
• Class teacher

Before starting each lesson, the following should be included in the oral and
mental starter, main activity and plenary sessions:

Activity Examples

❖ Plan introduction of
new keywords in a
context relevant to all
pupils

1. Identify and translate, where necessary, new keywords that
may have multiple meanings, e.g. table, volume
2. Clarify symbols which may confuse pupils, e.g. allow pupils to
draw up tables showing the difference between 180°C and
32°C or 32 and 32

❖ Prepare and display
relevant keywords and
symbols

1. Keywords are downloadable from the National Numeracy
Strategy and Key Stage 3 Framework
2. Display multilingual keywords and symbols as flashcards

❖ Prepare key visuals
and prompt cards

1. Key visuals and pictures should be culturally relevant for all
pupils
2. Plan to use these effectively in the lesson

❖ Plan resources to
support understanding

1. Use any of the following: number lines, hundred squares,
number fans, white boards, giant dice, multi-link cubes,
laminated numeral cards, mathematical dictionaries, computer
software, arrow cards
2. Apparatus e.g. for capacity, shape, weight

❖ ICT 1. Use ICT in the oral and mental starter, the main teaching
activity and the plenary, for example, white boards,
mathematical software packages, digital imagery
2. Include whole class, groups or individuals

❖ Prepare questions to 1. Word questions accurately so that they can be easily
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ensure a balance of
open and closed
questions – refer to
National Numeracy
Strategy Mathematics
Vocabulary, page 4 - 6

understood
e.g. Closed: Does a triangle have three sides? Yes/No answers
Open: What can you tell me about the sides of a triangle?
2. Target newly arrived/early stage EAL pupils with closed
questions to build confidence before moving onto open
questions
3. Devise questions to assess understanding and progress
throughout the lesson

❖ Include culturally
relevant activities within
this unit

1. Multilingual number squares
2. Islamic geometric patterns
3. Chinese magic number square
4. Stories, e.g. The Tower of Brahma (Tower of Hanoi); A single
grain of rice

❖ Plan for the effective
use of additional adults

1. Additional adults should always know the learning intentions and
vocabulary of the lesson
2. Plan how to use additional adults effectively with specific
pupils or groups

During oral and mental starters:

Speaking and Listening

Activity Examples

❖ Rapid response • Model language, including mathematical language, required in
responses
• Build in sufficient thinking time
• Use mini white board or fans for responses
• Allow pupils to ‘show’ rather than ‘tell’
• Encourage pairs to rehearse responses in first language or
with an encouraging peer
• Ensure participation in chanting and counting activities

❖ Kinaesthetic activities

❖ Group activities

• Model activities and the language required before pupils are
expected to carry them out
• Sorting activities supported by flashcards
• Brain gym, e.g. “walk-the-shape” and “Simon says” activities

• Loop cards, circle cards, follow-me cards
• Encourage pupils to participate in solving problems and
interpreting data verbally
• Word games based on ‘Taboo’

By kind permission of Milton Keynes EMASS.
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During main teaching activity:

Speaking and Listening

Teaching Strategy Examples

❖ Learning intentions
should be explicit

• Display learning intentions, in pupil-speak, on the board
throughout the lesson
• Record instructions and tasks on the board and underpin
with visual clues, gestures and modelling where possible
• Tell pupils what, if anything, to prepare for the plenary

❖ Key vocabulary and
spellings taught or
reinforced

• Explain new keywords and elaborate on those that may have
multiple meanings, e.g. table, volume
• Use spelling strategies, e.g. mnemonics
• Clarify symbols which may confuse pupils, e.g. allow pupils
to draw up tables showing the difference between 180°C and
32°C or 32 and 32 as they arise

❖ Questioning to
establish prior
knowledge and skills

• Scaffold questions to ascertain levels of prior knowledge,
e.g. Mathematical Vocabulary/Bloom’s taxonomy
• Encourage pupils to answer in full sentences once language
required has been modelled

❖ Contextualise
activities

• Use examples which are culturally accessible to all pupils

❖ Model language
required and encourage
repetition

• While pupils should be allowed to conceptualise in their first
language, they should be encouraged to acquire the target
language modelled by teacher and peers

By kind permission of Milton Keynes EMASS.
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Reading and Writing (Recording)

Teaching Strategy Examples

❖ Model different
stages used to arrive at
the answer

• Make language associated with each particular step explicit
• Work through modelled examples with the pupils
• Display examples that pupils can follow as a structure to
support their explanations

❖ Use prompt sheets or
writing frames

• Produce writing frames/scaffolded answers appropriate for
the lesson
• Use key visuals to demonstrate and explain ideas and
methods

❖ Encourage use of
mathematical or bilingual
dictionaries

• Ensure that pupils have dictionaries available
• Allow them to consolidate their use of mathematical
vocabulary
• Allow pupils to record keywords (especially those with
multiple meanings) and set phrases for reference
• Symbols may be recorded with their meaning
• New instruction words should also be recorded with an
explanation of what is required, e.g. Show your working…
• Flashcards should be used and key vocabulary displayed

❖ Use culturally
relevant examples and
problems

• Be certain that pupils understand concepts referred to in
examples or exercises e.g. newly arrived pupil living outside
London may not understand references to “The Underground”

By kind permission of Milton Keynes EMASS.

Using and Applying

Teaching Strategy Examples

❖ Display examples that
pupils can follow as a
structure to support their
explanations

• Use questions and writing frames to scaffold pupils’
understanding
• Encourage pupils to underline important keywords or
instructions
• Pupils should write numerical calculations out in words

❖ Allow pupils to talk
problems through

• Encourage pupils to explain calculation strategies, methods
for the solution of problems and justifying results both in pairs
or groups and to the teacher

❖ Boost pupil
confidence by allowing

• Use writing frames to scaffold pupils’ understanding
• Inform pupils when it is appropriate to use a calculator
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time for initial practice • Allow discussion in pairs or groups to facilitate rehearsal

❖ Ask pupils to offer
their methods and
solutions for whole class
discussion

❖ Ensure that pupils are
paired or grouped
correctly

• If the pupil is not a confident speaker, allow him/her to write
the solution on the board while the teacher or peer describes
the process
• If the pupil is not confident to speak in front of the class,
he/she may tell the teacher who paraphrases
• For more confident speakers, allow time for rehearsal
• Pupil responses should be used as informal assessment of
language also mathematical knowledge and understanding

• Pupils should be grouped not only with other first language
speakers, but also with pupils of similar ability who will
provide good models of language
• Ensure high cognitive demand by providing contextual and
linguistic support

❖ Use a variety of
different contexts to test
application

• Pupils should be able to apply knowledge to a variety of
examples. The contexts of examples should be culturally
accessible.

By kind permission of Milton Keynes EMASS

During plenaries:

Speaking and Listening

Teaching Strategy Examples

❖ Allow pupils to ask
questions

• Encourage pupils to ask for clarification
• Allow pupils to set questions for other pupils

❖ Encourage pupils to
feed back to the whole
class

• Provide sentence starters for newly arrived pupils or prompt
them verbally to say things in their own words

❖ Revisit and practice
mathematical vocabulary
and language structures

• As well as practising key vocabulary, ensure that pupils have
knowledge of other useful language such as conditionals
 (if…then), comparatives (less than) and connectives are also
difficult and need practice

❖ Ask pupils to offer
their methods and
solutions for whole class
discussion

• If the pupil is not a confident speaker, allow him/her to write
the solution on the board while the teacher or peer describes
the process
• If the pupil is not confident to speak in front of the class,
he/she may tell the teacher who paraphrases
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• For more confident speakers, allow time for rehearsal

By kind permission of Milton Keynes EMASS

Reading and Writing (Recording)

Teaching Strategy Examples

❖ Allow pupils to
demonstrate work
without having to speak

• Teacher can provide the oral explanation while pupil
demonstrates

❖ Glossary • Allow pupils to record keywords (especially those with
multiple meanings) and set phrases in a bilingual table for
reference by them and their parents
• Symbols with an explanation may also be recorded
• New instruction words should also be recorded with an
explanation of what it requires
• Allow pupils to copy down examples of language used in
tests

By kind permission of Milton Keynes EMASS

Using and Applying

Teaching Strategy Examples

❖ Use different contexts
to those used in the
lesson to test application

• Ensure that examples are culturally relevant and that
language is appropriate
• Use real–life resources and examples for this, e.g.
pamphlets, advertisements, etc.

❖ Show and share • Encourage pupil interaction

❖ Homework • Set homework which involves practising vocabulary as well
as mathematical procedure
• Set homework which encourages pupils to demonstrate their
knowledge visually, e.g. make a poster about triangles
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More advanced learners of EAL

Pupils with EAL need continuing help even when their spoken English is fluent.
Continued support should be closely linked to the language demands of mainstream
 work.  All staff need to be involved in support.

Some areas of difficulty

• Academic work set in less concrete contexts
• Reading comprehension, extended writing and expressive skills
• Analysis
• Poetic language and the language of exams
• Words incorrectly heard and written with phonetic approximation
• Limited vocabulary and insecure grammar, sometimes reflecting

structures from other languages
• Parts of speech omitted
• Use of tense limited to present simple and past simple

Helpful approaches

• Analyse language learning demands
• Build confidence
• Use visual, auditory and kinaesthetic elements in each lesson
• Consider models and frameworks
• Focus on key visuals
• Teach techniques for answering exam questions and focus on the language

of exams
• Pre-visit written work orally
• Provide models of how to revise
• Avoid language work, which is out of context
• Consider mixed ability groups so that there are always models of good practice
• Encourage pupils to identify precisely what they do not understand
• Vary questioning techniques
• Use ICT effectively
• Ensure pupil and family are aware of exam expectations and that student has

access to comprehensive bilingual dictionary
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Effective learning and teaching in EAL - (By kind permission of Milton Keynes EMASS.)

Where EAL pupils are learning effectively, they:

For effective teaching of EAL pupils:

develop effective models of
spoken and written language

are aware of context, genre
and audience

take initiative to actively
manage their own acquisition

of English through reading and
the use of bilingual materials

use English confidently at
their level of competence

are able to take risks and are
aware of the consequences

acquire new knowledge and
skills and apply these

appropriately

recognise their additional
language skills

internalise and apply their
new subject-specific

vocabulary

feel confident to express
themselves within a range of
contexts, including grouping

with peers and adults

have confidence in
transferring between first

language and English as a
tool for learning

Access and use prior
knowledge as a basis for

future learning

Position and group pupils so
that they can participate in

the lesson effectively

Provide effective models of
spoken and written language

Ensure the curriculum,
context and selection of
resources are culturally

relevant and of high quality

Plan content which takes
sufficient account of concepts
and vocabulary to allow EAL
learners to internalise and
apply new subject-specific

language

Recognise that the use of
first language will enhance
understanding and support
the development of English

Acknowledge that more
advanced EAL learners need

continuing support

Plan for pre-teaching key
vocabulary and concepts

Enhance opportunities for
speaking, listening and

collaboration
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EAL SERVICE ADVICE AND SUPPORT

The Service

The EAL Service offers advice and information to schools on ways of helping children with
EAL to acquire English, to integrate into school and to access the curriculum.  It provides
informal assessments of new arrivals referred by schools, so that a decision may be made
concerning additional short-term support for those children, who are unable to benefit fully
and immediately from the curriculum offered because their first or home language is not
English.

In addition the Service advises on the assessment of pupils with EAL, who may have a
Special Educational Need and it can help to facilitate appropriate assessment in First/Home
Language.

Training for school staff may be arranged on request.

 The short-term support offered by the Service takes the form of the temporary placement in
school of an extra teacher, who is made available for a short time each week and whose
role is to ease the integration process for the child by:

• helping children acquire the language they need to learn alongside their
peers and to assist them to access the full curriculum

• enabling them to understand how learning is organised, how to benefit from it, how to
recognise where language is a barrier and how to overcome this

• assisting them to acquire the communication skills they need in order to integrate
socially into the classroom and the school

• advising the class teacher how to differentiate activities so that they suit the EAL
learner as well as other children.

 
It is acknowledged that the acquisition of oral fluency (Basic Interpersonal
Communicative Skills) in an additional language may take up to two years.  The
acquisition of academic language (Cognitive Academic Language Proficiency) may
take typically 5-7, sometimes 10, years.

This understanding, together with the limitations on support available, means that the
purpose of EAL support cannot be to help children with EAL learn all the English
required to bring them up to the level of their peers.  Instead it is aimed at equipping
them to become part of the school academically and socially, as quickly as possible, and
without anxiety or detriment to their education.

‘It is not recommended that schools administer formal tests to pupils new to
English immediately upon arrival in schools.  It is usually better to allow a
short settling-in period and to use other sources of evidence for the initial
assessment.’
DfES April 2005 Ref: 1469-2005DOC-EN
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NASSEA

(Northern Association of Support Services for Equality & Achievement)

EAL ASSESSMENT SYSTEM
.

The NASSEA EAL Assessment System has been developed to support teachers in
recording the progress children learning EAL make towards full social and academic
fluency, in both Oracy and Literacy. The steps are designed to complement the National
Curriculum.

The system has been built on QCA’s document ‘A Language in Common’. NASSEA have
added three steps (to the existing four): Consolidating, Competent and Independent, in
recognition that there are many older pupils who may have the conceptual skills to work at
higher levels of the National Curriculum, but lack the English to demonstrate what they can
do.

The EAL Service continues to use this tool, together with ‘A Language in Common’ when
assessing new learners with EAL.   A checklist has been developed for ease of use (Page
29).  The Service will include these levels in assessments, reports and data tracking. This is
a summative system for tracking progress, not a diagnostic tool to decide what needs to be
taught

For full details of exemplification please refer to the guidance booklet, obtainable from your
EAL Support Teacher or Tel: 0161 342 5092.
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NASSEA EAL ASSESSMENT LINKS WITH THE ENGLISH NATIONAL CURRICULUM

English
NC
Levels
KS1

NASSEA STEPS
English
NC
Levels
KS 2

NASSEA STEPS
English
NC
Levels
KS 3/4

NASSEA STEPS

W W W

L1 L1 L1

L2 L2 L2

L3 L3 L3

L4 L4 L4

L5 L5 L5

L6 L6 L6

L7 L7 L7

L8 L8 L8

NASSEA EAL ASSESSMENT: KEY TO DIAGRAM

S1
Step 1

S5
Consolidating

S2
Step 2

S6
Competent

S3
Threshold

S7
Independent

Can be assessed
using the National

Curriculum

S4
Secure

Independent -
extended for KS4
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Assessment checklist    Date completed: 1) 2) 3) 4)

Pupil name Year group

The Service for English as an Additional Language uses NASSEA Assessment based on ‘A Language in Common’ (DfES).  This shows us the English language skills of
children who are in the first stages of learning English.  Below is an explanation of each level.

Listening
Understanding

Speaking Reading Writing

NASSEA Language
in
Common

Extra NASSEA
descriptors in bold

Extra NASSEA
descriptors in bold

Extra NASSEA
descriptors in bold

Extra NASSEA
descriptors in bold

Step 1 Step 1 Listens attentively for
short time bursts

Echoes words/short
phrases drawn from class
routines/social interaction

Participates in reading
activities and knows
the difference between
print and pictures

Uses English letters/letter
like forms to convey
meaning

Non-verbal gesture to
respond to
questions/greetings

Expresses basic needs,
using single words/phrases

May read in home
language and can build
on literacy in home
language

Copies/writes own
names/ familiar words

Follows simple
instructions based on
class routines

Speaks in home
language

Knows English is read
left - right and top -
bottom

Writes from right to left

Relies on listening skills
in home language

Identifies some letters of
alphabet by shape and
sound

May possess some
writing skills in home
language

Recognises
names/familiar words
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Listening
Understanding

Speaking Reading Writing

Step 2 Step 2 Understands simple
conversational English

Copies modelled talk Begins to associate sounds
with letters in English

Attempts to express
meaning in writing,
supported by oral
work/pictures

`

Listens/responds to
general explanation if
supported by non-verbal
clues

Intelligible pronunciation
and some control of
English word order

Predicts content of text Some knowledge of
sounds and letter
patterns in English
spelling

Demonstrates
understanding of
classroom language
with teacher repetition
and explanation

Joins in predictable
refrains/repetitive
language

Can read words and
phrases from different
curriculum areas.

Knows function of
sentence division

Generates single word
utterances in the
context of social
interactions

Can follow text read aloud
with support

Writing intelligible to self
and familiar reader

May be able to write in
home language
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Listening
Understanding

Speaking Reading Writing

S3
Threshold

Level 1
Threshold

With support,
understands and
responds appropriately to
straightforward
comments, instructions

Speaks about matters of
immediate interest in
familiar settings

Reads range of familiar
words

Recognisable letters and
words in texts, which
convey meaning

Closed questions or
instructions with
contextual support

Conveys meaning
through talk and gesture
and extend what they
say with support

Identifies initial and final
sounds in unfamiliar words

Can generate simple
sentences

Listens attentively to
range of speakers,
including teacher
presentations to class

Speech is sometimes
grammatically
incomplete at word and
phrase level

With support, establishes
meaning when reading
aloud phrases or simple
sentences

Demonstrates a
growing awareness of
spelling patterns of
familiar words

Responds appropriately
when the teacher is
talking in a small group

Has a functional
vocabulary for social
needs

Uses contextual clues to
gain understanding

Mostly correctly shaped
letters, but may be
inconsistent in size and
orientation

Listens to stories,
poems and
demonstrates interest

Responds to events, ideas
in poems, stories, non-
fiction
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Listening
Understanding

Speaking Reading Writing

S4 Secure Level 1
Secure

In familiar contexts,
follows what others say
about what they are doing
and thinking

Speaks about matters of
interest to a range of
listeners

Uses knowledge of letters,
sounds and words to
establish meaning when
reading familiar texts aloud

Uses phrases and longer
statements to convey
ideas to reader

Listens to sequences of
instructions with
understanding

Grammatical complexity
in expressing
relationships between
ideas and events

Comments on events,
ideas in poems, stories and
non-fiction

Some use of full stops
and capital letters

Usually responds
appropriately in
conversation and to a
range of different
question types

Conveys meaning,
sustaining contributions
and listener’s interest

Beginning to guess the
meaning of unknown
words from context

Usually letters clearly
shaped and correctly
orientated

Begins to develop
connected utterances

Can read simple texts Some irregular
grammatical patterns and
insecure letter-sound
correspondence

Has growing
repertoire of extended
phrases/simple
sentences in context
of range of curriculum
activities
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Listening
Understanding

Speaking Reading Writing

S5 Con-
solidating

Shows evidence of
understanding of the gist
of lesson content

Engages in dialogue/
conversation within
academic context

Uses phonic, graphic,
syntactic, contextual
strategies to read unfamiliar
words

Writes with appropriate
grammatical structures,
when given scaffolds,
frames and specific focus
on linguistic requirements
of writing

Understands most
conversation when
subject is concrete
(competent in BICS)

Begins to produce
lengthy chunks of
organised connected
speech

Reads and extract
information from variety of
texts

Without support, ideas
contained in separate
sentences or through
simple connectives

Understands some
conversations when the
subject of conversation is
more abstract with
figurative/idiomatic
expressions (CALP)

Demonstrates the ability
to modify own language
use in context

Attempts to modify writing
as appropriate to
demands of genre.

Demonstrates
understanding of formal
and informal language

Demonstrates an
increasing range of
academic and more
abstract vocabulary
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Listening
Understanding

Speaking Reading Writing

S6
Competent

Active speakers and
listeners in group tasks

Uses language
appropriately across the
curriculum for different
academic purposes
(some minor errors still
evident)

Understands some
culturally embedded
references and idioms

Appropriately structured
and generally accurate
work in variety of familiar
academic contexts with
support

Understands most social
and academic school
interactions delivered at
normal speed

Shows control of
functional use of
language at discourse
level

Reads range of complex
texts

Recognises and applies
organisational features of
new genre with support

Understands most
conversations when the
subject is more abstract
with figurative and
idiomatic expressions

Becoming more
competent at academic
clause constructions

Uses inference, deduction
and hypothesis

Understands more
complex academic
discourse and specialist
interactions as
appropriate to age
(CALP)

Makes appropriate
choice of vocabulary for
different context and
purposes (including
some use of idiom)

Evaluates and analyses
content of texts

Understands many
culturally embedded
references and idioms,
but some may still require
explanation

S7
Independent

Range of listening skills to
participate fully in
curriculum

Range of speaking skills
to participate fully in
curriculum

Range of reading skills to
participate fully in
curriculum

Range of writing skills to
participate fully in
curriculum
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EAL Pupil Assessment
Name Date of Birth Unique Pupil No. Home Language Ethnicity Date of arrival in UK Male/Female

Term1 Term2 Term3 Teacher Assessment
School School year Year

Group
L S R W L S R W L S R W NC

Eng
NC
Ma

NC Sc

Nursery
Reception

Y1
Y2
Y3
Y4
Y5
Y6
Y7
Y8
Y9
Y10
Y11
Y12
Y13

Baseline KS1 SATs
Reading Task Reading Test Writing Spelling Maths Task Maths Test EAL Assessment Scale Code

KS2 SATs Y7 CATS
English Maths Science V NV Q

KS3 SATs
English Maths Science

Step 1
Step 2
Threshold
Secure
Consolidating
Competent
Independent

S1
S2
S3
S4
S5
S6
S7

GCSE Results
Eng.Lang Eng.Lit. Maths Science 1 Science 2 No. A*-C No.A*-G Av.points score
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APPLICATION FOR TEACHING SUPPORT FOR A CHILD LEARNING

ENGLISH AS AN ADDITIONAL LANGUAGE

Please refer to the accompanying notes for help in completing this form, which must be filled in by
school in conjunction with parents/carers.

Reading                                           Writing

SCHOOL

Name of child

Male/ Female

Date of birth

Country of birth

Ethnicity /
DfES ethnic code

Names of
parents/carers
(Please detail any recent
changes)

Address

Telephone

Siblings

First language/
home language

Literacy in first/
home language

Any other languages
Please detail
spoken/written
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Would parents benefit from interpreters/
translated information?                                    Yes/No

                     Year Group

Level of schooling
UK and abroad

Languages used for
previous education

Family knowledge of
English

Religion/Faith

Date of UK arrival

School registration
date

UPN

Named school
contact

Supplementary
school
If applicable

Does the child
belong to:
1.Asylum
seeking/refugee
community?
2.Travelling
community?

Any other
information
(Skills, interests, health
etc)

Parent/carer permission for EAL involvement

Parent/ carer
signature

Date

Signed
(Head teacher)
Date
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APPLICATION FOR FIRST/HOME LANGUAGE ASSESSMENT FOR A CHILD

LEARNING ENGLISH AS AN ADDITIONAL LANGUAGE

To be filled in by school in conjunction with parents/carers.

                                                          YearName of child

First language/
home language

Please make sure dialect is correct.   

Concern expressed
by: (name)

REASON FOR REFERRAL

Parent/carer permission for first/home language assessment
                                                                     DateParent/ carer

signature

Print name

Address

                                                 Tel:
School

Signed
(Head Teacher)
Date
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Appendix 1

Guidance on the completion of Form A

Application for teaching support for a child learning English as an Additional
Language

• Child’s name:  correct pronunciation and spelling of child's name is essential.
Sometimes a child has a given name and a preferred name.  Names sometimes have two
parts.

• DfES ethnic code: this is a four letter code

• First/home language: please ensure that first and/or home languages are identified
correctly, including dialect.  Two or more languages may be used regularly at home.
PLASC guidance defines first language as ‘the language to which the child was initially
exposed during early development.’

• Literacy in first/home language: literacy in home language impacts on literacy in an
additional language

• Any other languages: children in many parts of the world regularly have fluency in two
or more languages

• Level of schooling: please detail education both in UK and any other country

• Languages used for previous education: this may not necessarily be the same as
home language

• Family knowledge of English: this is practical information – do parents/carers require
information in home language?

• Date of UK arrival: important to ascertain entitlement to access arrangements in
external examinations

• Named school contact: this need not be SENCo.  Aiming High (DfES/0283/2004)
recommends a named designated manager in school to be responsible for considering
the needs of bilingual pupils

• Supplementary school: does the pupil attend community language school at
weekends or classes in the evening?

• A/S, refugee or travelling community: this is sensitive information and should be
handled appropriately

• Any other information: please check medical, any gifted/talented or SEN.
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It is also useful to ascertain

1. Availability of previous reports

2. Any existing academic qualifications

3. Pupil ambitions, in order to assist choice of studies (KS3 & 4)

4. Familiarity with ICT
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Appendix 2

Procedure for EAL Support

Prior to Service involvement

The child will be registered in school
↓

It is advisable for school to conduct an interview with parents/carers to fill in Form A
(APPLICATION FOR TEACHING SUPPORT FOR A CHILD LEARNING ENGLISH AS AN
ADDITIONAL LANGUAGE), using guidance notes.  A parent/carer signature is needed
for the form

↓

The pupil should be placed generally in chronologically appropriate year group and
placed in subject according to cognitive ability.  At KS3 + 4 consideration should be
given to GCSE community language

↓

It is good practice for new arrivals to receive induction within school, which explains
routines of the school day and week, environment of the school, expectations about
behaviour and information about the English school system.

EAL Service involvement

On receipt of Form A, an initial assessment will be arranged and carried out by EAL
Service Staff – also a consultation with named School Contact

↓

School will receive a written initial EAL report and recommendations.  Support will be
allocated if considered necessary and a teacher assigned.  Supplementary advice will also
be included

↓

The Service will also send copies of the report from Craig Croft to the allocated
Support Teacher and to parents/carers, together with a covering letter and parental
advice leaflet (some translated versions available)

↓

The Support Teacher will arrange a timetable in conjunction with the named school
contact and pupil.  It is hoped there will be liaison with any TA, Learning Mentor also
involved with pupil

↓

The Support Teacher will ensure all subject staff are given copies of the report and
all staff involved with the pupil are aware of strategies/ recommendations

↓



 

          SOLIHULL EDUCATION AND CHILDREN'S SERVICES DIRECTORATE  -48-

The Support Teacher should provide flexible in-class support for the child to access the
curriculum at the same time as helping to build up English language skills.  It is not good
practice to remove a child from class solely to teach English

↓

The Support teacher will complete a monitoring report when and as appropriate and give
a copy to school, sending the original to the Service.  The Service will also send a copy
directly to parents/carers through the post with a covering letter from Craig Croft

↓

Support will be reviewed and any further allocation decided.
↓

If there are any SEN/EAL issues, the procedure will be put in place to ascertain the
pupil’s needs.

↓

First language assessments, if appropriate, can be arranged with parental/carer
permission (referral form available)

↓

If support is to cease, the Support teacher will negotiate an exit strategy and write a final
report

↓

The Support Teacher will send the final report to the Service and will also ensure the
school is aware of the re-referral process and any appropriate access arrangements for
end of Key Stage tests or GCSE

↓

The Service will send a copy of the final report directly to school from Craig Croft,
together with an evaluation form for school to complete
The Service will also send a copy of the final report to parents/carers together with
evaluation forms for parents/carers and children

The Service will keep an ex-support list and monitor children who have received EAL
support at the end of each KS via Data.
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Appendix 3

Useful websites

Solgrid

www.solgrid.org.uk
Advice and information from Solihull EAL Service is available on this site: go to Solgrid →
Staff → Inclusion → EAL; also Solgrid → Curriculum Area → Community Languages

Information sites

www.dfes.gov.uk/ethnicminorities Dept. for Education and Skills

www.naldic.org.uk National Association for Language Development in the Curriculum

www.emaonline.org.uk Ethnic Minority Achievement

www.fco.gov.uk Foreign Office

www.ind.homeoffice.gov.uk Home Office

www.refugeecouncil.org.uk Refugee Council

www.nrif.org.uk National Refugee Integration Forum

www.info-for-asylumseekers.org.uk Includes links to websites for improving English,
Understanding the UK Education System, with translated summaries

www.unhcr.ch United Nations High Commission for Refugees

www.cre.gov.uk Commission for Racial Equality

www.britishcouncil.org/diversity/race_contacts2.htm

www.connexions.gov.uk Connexions

www.qca.org.uk Qualifications and Curriculum - includes Respect for All
www.qca.org.uk/8476.html - for Pathways for New Arrivals

www.moe-online.com Minorities in Europe website

www.multiverse.ac.uk Initial teacher training professional resources network
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Language sites

www.newburypark.redbridge.sch.uk/langofmonth/index.html Basic vocabulary dual
language in variety of languages with audio

www.literacytrust.org.uk/Database/EALres.html

www.dgteaz.org.uk/resources/letters.htm Translated letters for home-school communication

www.cilt.org.uk Language teaching

www.bbc.co.uk/worldservice/learningenglish/index.shtml

www.bbc.co.uk/worldservice/learningenglish/communicate Includes photos, information on
various countries

www.learnenglish.org.uk British Council site – texts linked to online dictionary.  Also
activities for young children

www.oup.com/elt/headway Language practice

www.uefap.co.uk Using English for academic purposes

www.learninggrids.com/uk/ (Click on EAL for relevant Clicker grids)

www.bgfl.org/bgfl Birmingham grid for learning

www.ethnologue.com Languages of the world

www.ilovelanguages.com Language information

www.becta.org.uk ICT materials in 20+ languages

www.onlinenewspapers.com  World newspapers in pupils’ first languages

www.glencoe.com/sec/math/mlg/mlg.php  Multilingual maths glossary

Translation/interpreting

www.birmingham.gov.uk/brasshouse Local translation/interpreting

www.iol.org.uk/nrpsi National Register of Public Service interpreters

www.iol.org.uk Institute of linguists
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Dual language/culturally diverse texts and materials

www.mantralingua.com Dual language materials

www.milet.com Dual language materials

www.bilingual-supplies.co.uk

www.letterboxlibrary.com

www.multilingual-matters.com

(Dual language/foreign language texts also available from Roy Yates Books 01403 822299,
language learning resources including bilingual dictionaries from Grant and Cutler 020 7734
2012, multicultural texts from Soma books 020 7735 2101).

Online translation sites and dictionaries

NEED CARE!
Vocabulary items may be translated in inappropriate ways.

www.languageadvantage.com

www.worldlingo.com

www.dictionary.com

www.yourdictionary.com

www.dictionary.cambridge.org

Local Authority sites

Most LAs have links for EAL.  Some of the most useful are:

www.blss.org.uk Portsmouth

www.hvec.org.uk Hounslow

www.nottinghamschools.co.uk

www.hants.gov.uk/education/ema/ema-advice.htm

www.bristol-lea.org.uk/services/emas

www.islingtonschools.net/Services/emas

www.bromley.org/ciswebpl/diversity/default.asp
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www.bgfl.org/bgfl Birmingham Grid for Learning

www.mkweb.co.uk/emass/ Milton Keynes

www.bfinclusion.org.uk/  Bracknell Forest
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